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Title: A RESEARCH SURVEY ON THE INTRODUCTION OF 
I NDIVIDUALI ZED READING IN THE ELEMENTARY SCHOOL 
Mas ter's Repor t direc ted by Dr. W. Clement Wood 
The purpose of this research was : (1) to examine 
more fully the literature on individua lized reading in order 
to gain a concrete understanding of the i ssues and problems 
involved; and ( 2 ) to learn some steps which a re necessary 
for developing an i ndividualized r eading program in the 
cla ssroom. 
Si nce the present empha sis on individualized reading 
ha s b~come nationally recognized in the l as t ten years, the 
study was limited chiefly to per i odicals containi ng studies 
and writings of proponents of the individualized r eading 
pr ogram. 
An individualized reading progr am is to be disting-
uished from a basal reading program i n that no reliance is 
placed on a single or common set of systematica lly prepared 
gr aded readers for all to use. Instead, reliance is placed 
on providing the child wi th as broad and ri ch a variety of 
reading resource s a s it is possible to obtain and on guiding 
the child in selecting those ma t eri a ls and experiences most 
individually suited to his needs, interests, purposes, and 
abilities. 
It was of the opinion of many proponents of individ-
ualized reading that one of the biggest problems in intro-
ducing such a program is obtaining adequat e r eading mat erial. 
The presence of large numb ers of boo ks and other reading 
material on many diff erent r eading levels is of primary 
importanc e . 
The major features of individualized r eading are that 
children generally make their own selections and read at their 
own rate. Many advocat es of the program r eport ed that r eading 
came more easily and more rapidly when t he book was closely 
r elat ed to the purposes and interes t s ·of the child. 
Many studies have indicated that the attitude of t he 
teach~r toward the individua lized r ea ding program was of 
the utmost importance. The suc cess of t h i s program depends 
much upon pupil-teacher rapport. They must work together 
to dis?over weakness es and then plan how t o overcome them. 
Evidence r eveal ed by many studies has shown that many 
teachers and educa t ors wer e very enthus i a stic over the pro-
gram. Teachers hav e r eport ed tha t they were putting into 
practice principles long professed a s sound, such as power of 
s elf-mot ivation, meeting individual diffe r enc es , and the human 
drive to follow individual interest s and pursuits. 
Several s tudie s report ed show that student s under the 
individualized reading program had made greater gains on 
standardized r eading achievement t ests than other comparable 
students under more familiar reading programs. The d i ffer-
ence between the means was large enough to indicate the 
existence of a real, rather than a chanc e , diff erence. 
The consensus of many writ ers is that r eading is an 
individual process and should be taught ac cordingly. Be-
cause children differ so widely in interests, capacity to 
learn, and motives, writ ers bave indicat ed that it is im-
poss ible to provide adequate stimulation and guidance through 
the use of the same materials and through group instruction. 
Evidence provided by many studie s ha s shown that most 
programs of individualized r eading hav e been succ essful . 
However , becaus e of the short period of time in which 
studies have been made and--in very f ew cases have t hese been 
controlled studies--there is no conclusive evidence t hat in-
dividua ~ized reading is far superior t o the group or ba sal 
reading approach. Ther e is ne ed f or f urther r es earch t o de-
termine i f individua lized r eading ca n be succ es s f ul fo r most 
t eachers and for all kinds of schools as well a s f or all t yp es 
of children. 
This abstract of appr oxima t ely five hundred words is 
approved as to cont ent. 
Signed 5,,1 _./ I~or in charge of 
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I NTRODUCTI ON 
STATEMENT OF PURPOSE AND PROBLEM 
The purpose s of t h i s res earch we re: (1) to exami n e 
more fully the l iteratur e on i ndividua l ized r ead i ng i n order 
to gai n a concre t e unde r s t anding of t he is sue s and problems 
i nvo l ved; and (2) to learn some step s which are nec e ssar y fo r 
dev e loping an i ndividual ized reading progr am in the class-
room. 
The teachi ng of read i ng is a very comp l ex proc e s s 
which nec e s s itate s numerous under s tandi ngs on t he part .of t he 
teache r of how childr en l ea rn, a s well a s the many ski lls 
involved in learn i ng t o i n t e r pr e t a ccurately tha t whi ch is 
read. From expe rience a s both a t ea cher and an admi n is t rator , 
it is the opin ion of t he writ e r t hat i ndividual d i ff er enc e s 
a re largely n eglected i n the t eachi ng of r eading . One of t he 
means proffe r ed by various educa tors r ecen t ly for copi ng wi th 
i ndividual differences has been i ndividua l i zed r ead i ng . 
BACKGROUND OF THE PROBLEM 
Various rea sons have lea d many educators to t r y or 
at least to inve s tigate the i ndividua l ized r eading method. 
Among the influences leading to the i n teres t i n i nd ividua l-
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i zed reading is the dissatisfaction on the part of some educa-
tors wi th some of the outcomes of current reading instruction . 
These educators have come to recognize t hat an un justifiably 
high rate of very poor readers are found in our schools . 
A second factor is probably the recognition of the 
f ai lure of many boys and girls to develop a permanent in-
terest i n reading as a leisure pursuit . Proponents of i n -
dividual ized reading be l i eve that this practice will engender 
great er intere st in r eading . 
Also, with television, movies, youth organ izations , 
and other aspects of modern life making their demands on the 
time of today's children, elementary teachers are be i ng faced 
with the necessity of developing an i nteresting , stimulating 
reading program that wi l l encourage the child to recognize 
the values and pleasures to be found in books . 
Individualized reading , it is cla i med , r ecogni zes and 
provides for a wide range in reading , not only i n reading 
abil ity, but also in i n terests and needs found i n every 
grade in today ' s schools. Witty stated , "It is believed 
that these varied int eres t s and needs canno t be met effe c -
tively through group i nstru8tion which relies chiefly upon 
a textbook."l 
lpaul Witty, with Ann Coomer and Robert Sizemore , 
"Individual ized Reading--A Summary and Evaluation ," Elemen-
tary English, XXXVI (Oc t ober, 1959), p. 402. 
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A frequently heard r ecommendat i on for t he adopt i on of 
individual iz ed reading c omes f r om t hose critics of the read-
ing program who po i n t out the f a ilure of group instruction. 
Some have asserted also t ha t the basal reading program does 
not recogni ze t he inte r est factor sufficiently. Witty stated , 
"Critics point to the primer and fir s t grade readers and 
cite the repetition of words in a c ontext wh ich presents the 
unrealistic pursuits . 11 2 
Evans reported, "Recent research has proven rather 
conclusively that the traditional ' group' method of teaching 
reading f ail s to maintain the interes t of the child . "3 It 
was i ndicated tha t this i s to be expec ted in primar y readers , 
where there is cons iderable repetition of words and phr ases . 
Also many basic readers por t ray upper middle class social 
val ues rather than t he values pr esent i n mos t middle and 
lowe r class American homes . 
Due to t he aforementioned probl ems and facts , many 
teachers have turned t o different methods of teachi ng reading . 
Within the last ten years there has appeared a great amount 
of writing conc erning individualized r eadi ng . Most of t he 
opinions expressed and research cited has been favorable . 
2Ibid . 
J N. Dean Evan s, "An I ndividual i zed Reading Program 
for the Elementary Teacher ," Elementary Engl ish, XXX (May , 
195.3), p. 275. 
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However, this does not mean that it is the bes t way of teach i ng 
reading for all teachers. 
Hildreth con tended that the growing i nte r es t in i ndi -
vidualized reading indicates an e ffort by teachers to make 
fuller use of the extensive arra y of juven ile literature i n 
school instruction and an effort on the ir part to pace 
instruction to the ab ilities and interest s of the pupils. 
Hildreth indicated furthe r that teachers have turned to this 
departure from traditional methods because of the advan tages 
of ungraded teaching in the typical classroom, the di scour -
a gement slow learner s me e t when they try to keep up with the 
rest of the class, and the demands of rap i d learne rs for 
good books . 4 
EXPLANATION OF TERMS 
Basal r eading. Yoakam define s basal reading a s a 
systematic attempt to teach children to read by giving them 
daily instruction in reading generally through the use of 
basal readers.5 The concept behind the basic reader is that 
children must be t a ught t o read by systematic lessons , grad-
ually increasing in difficulty, and that the best way to 
4Gertrude Hildreth, Teach ing Reading (New York: 
Holt and Company, 1958), p. 29. 
5Gerald A. Yoakam, Basal Reading Instruction (New 
York: McGraw-Hill Book Company, Inc., 1955), p. 1. 
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present this material to ch i l dren is i n the fo rm of ca r e fully 
graded readers . It mi ght be pointed out tha t too often 
teachers in using this method assume tha t a ll childr en at a 
g iven level have similar reading ab i lit i es and weaknesses , 
and all children are t aught t he skills in regular sequence , 
according to the teacher's manua l, geared to a specific book . 
It is r ealized, however, that not al l t eachers use the 
basal reader in this manner, but it is too often the easy 
way out for the teacher. 
Individua li zed reading . Probably the most often 
quoted de f i n ition of the individual i zed r eading a ppr oach is 
that of Laza r as cited by Nania: 
Individualized r eading is a way of thi nking about 
reading--an a ttitude toward the place of reading i n the 
tota l curriculum, toward the materi a ls and me t hods used, 
and ·toward the child's developmental needs. It is no t 
a single method or technique, but a broader way of t h i nk -
ing about reading which involves newer concep t s concerned 
with cla ss or gani zat ion, materials, and the appr oach 
to the individual child . The term "Individual i zed Read-
ing" is no t synonymous with individual i ns t ruc tion . 
Individualized reading must also no t be confused with 
Ex tens ive Reading or Recreational Reading , although they 
have s ome features in common . Ind ividualized reading 
is the basic program because it not only inc l udes the 
development of skills but progides d irectly for the 
enjoyment of reading as well. 
In this study the i ndividualized readi ng method will be 
thought of as a progr am which enables the student to have a 
6Frank Nania, "Individualized Reading Pro and Con ," 
Grade Teacher, LXXVIII (April , 1961), p. lJ. 
6 
reading program adapted to h is personal need s, with mate r i a ls 
fitted to his reading ability, and the en tire reading t i me 
devoted to h is individual ized reading problems and i n t erests. 
LI MITAT IONS OF THE STUDY 
Sinc e t he pre s ent empha sis on i ndividual i zed r ead ing 
has become nationa lly r ec ogn i zed i n t he last ten yea r s , mo st 
of the available material wa s to be f ound only i n periodicals. 
Because of the small numbe r of school s tha t were pr act i cing 
this method, it was thought a survey would no t g ive much more 
information t han that of article s to be found i n peri odi cals, 
which pr oved to be quite numerous. 
Becau s e of the s hort pe r iod of time in which s t ud i es 
have b een made (and in very f ew cases controlled studies ) a s 
yet, the r e can be no proven f a cts that i ndividual i zed reading 
is f a r superior t o t he gr oup a ppr oach . Howe ver, i t has been 
reported to be h i ghly succe s sful i n most ca ses . 
PRO CEDURE OF THE STUDY 
The mate rials pre sen t ed i n t h is r es ear ch study were 
gathe red from a review of litera t ure a va i l ab l e a t Fo rsy t h 
Library; Fort Hays Kansas Sta te College ; pamphl et s on i ndi-
vidua lized reading distributed by the Reading Center of t he 
Kansa s State Teachers College of Emporia ; r e search ma t eria l 
from the National Education As socia ti on , Wa sh i ng t on , D.C.; 
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and suggested readings given in a persona l letter from 
Jeannette Veatch, Associate Pro f essor of Education, Pennsyl-
vania State University. 
CHAPTER II 
I NDIVIDUALIZED READING vs . THE BASAL READING APPROACH 
The two methods, individualized reading and basal read-
ing , are sharply divergent on techniques of basal selection , 
grouping practices , lesson plann ing , and teacher - pupil rela-
t ions . While some teachers may shift from one program to 
another at times , the basic philosophies of the i ndividualized 
and the grouped approaches diffe r profoundly . 
The profound philosophical difference between individ-
ualized reading and a basal reading program , according to 
Veatch , is that in an i ndividualized program the personal 
int ere s t of the child is enga ged before he is taught , while 
in a basal program the inte rest of the child is subordinate 
either t o the interest s of the group or to the material 
itself . 1 
Exc ept in isolat ed cases, most individualized pro -
gr ams make use of class plann ing , individual contribut i ons 
to class problems, and other socializing situa tion s . I n this 
way indiv idual progr ess may be recognized , purposeful reading 
mot iva ted , class experi ences extended and deepened ; as a result , 
individual development is not reckoned in t er ms of class pro-
gress and a f i xed curriculum . 
1Jeanne tte Veatch , Individualiz i ng Your Reading Pro -
gr am (New York : G. P . Pu t nam 's Sons, 1959),p. 21. 
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The ge tting away fr om the b a sic reader as the sole 
means of teaching reading is a giant s tep f or any t eacher to 
take, and espec ial l y for those who have been tea ch i ng strictly 
group r eading for many years . However , to broaden the 
ch ild's scope of i nformation, to enlarge his background of 
experience s , to t urn his a ttention to the many and va ri ed 
books now available to childr en on all subjects should be 
some of the goals towar d which any t eacher should be willing 
to work. 
The supporters of an i ndividual ized reading program 
are fundamentally concerned with r ecognition of se veral 
important fac t ors, some of which are : 
1. The teacher must have the skill and know - how to 
enable him to dr aw upon many methods and resour-
ces to meet t he reading needs of i ndividual 
children . 
2 . The ch ildren must be supported and encouraged to 
learn to read in t erms of t hei r individuality and 
the ir own un ique pattern and pac e of growth . 
J. Motiva tion , the dri ve of the learner to ach i eve 
in reading , must be recogni zed by helping him 
seek for h i mself and choose those books fo r h im-
self which will be satisfying to him . 
4. A c limate must be creat ed i n which reading becomes 
no t on ly a necessity but irresis tible . 
With these fact ors in mind and an understanding of wha t indi -
vidualized reading is not, may help one to develop a clearer 
picture of what it is. According to Crosle~ I ndividual ized 
Reading is not: 
2Murie l Crosley, "Organ izing for Reading I nstruction," 








Teaching each chi l d in the same way. 
Using the same materia l with each chi l d. 
Having ea ch chi l d read a loud to t he tea cher for 
a few mi nut e s each day. 
Let t i ng ch i l dren choo s e a t random anything they 
-wan t to r ead . 
Having a sma l l gr oup of ch i l dren , each wi th a 
dif f erent book, or the same book, Jo i n the teacher 
whi l e she l i s t ens t o ea ch r ead a l oud . 
Putting empha sis on quant i ty of books r a t her than 
upon qual i t y . 3 
Much of the success of thi s pr ogr am wi ll depend upon the 
ab i l i ty of the t eache r t o adap t the instruc t ion to the indi -
vidual s with in t he c lassroom. 
ADVANTAGES OF THE INDI VIDUALIZED APPROACH 
Nani a g ives the followi ng a s advantage s fo r the indi -
vidual ized r eading approach : 
1 . In the i ndividualized r eading program , emphasis is 
not pl a c ed on any one se t of graded readers com -
monly r e ferred t o a s t he 11 basal ser ies". The indi -
vidual i zed progr am is bas ed upon self selection 
of material s by pupi l s, wi t h teacher help and 
guidance, wh ich t hey wi l l r ead no t only to develop 
ski ll s and pro f ic iency in r eading but for en joy-
ment a s we l l . Thus t he ma ter i al t ha t each child 
wi ll b e expo s ed t o wil l depend upon his own par -
ticul ar needs , i ntere s ts, pu r poses , and abilit i es . 
2 . Children develop at dif f erent r a t es in r eading . 
In t his appr oach , a skill i s t augh t when the need 
for it is c learly evidenc ed . This way , the slow 
a re no t f orced to try t o s tay up with t he so-called 
avera ge group, and t he bet t er reader s a r e not 
forc ed to slow down t o s t ay within r each of this 
same myth ical g r oup . Thus each chi l d is allowed 
to work at a pace whi ch i s comfortable f or him ; 
3Ibid. 
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undue competition is minimized, and he competes 
with himself rather than with the class in 
general~ 
J. Instruction as indicated above is placed on a 
one-to-one basis. During the individual sessions, 
the teacher and the pupil "retreat" to a pre-
planned place in the classroom a t a preplanned 
time to discuss the ma terial the pupil is reading. 
This is done to accomplish two important purposes: 
(1) to insure absolute privacy for the teacher 
and the child and ( 2 ) to pla ce the child in a 
situation where he has the satisfaction of having 
the teacher completely to himself for five or ten 
minutes. Proponents of this approach a re quick 
to emphasize tha t the frequency and the length of 
time devoted to each such individua l session will 
depend upon such factors as: (1) the needs of 
each child ( 2) the mater ial being read and (3) 
the size of the class. 
4. While the teacher's contact with the child concern -
ing his reading development should be primarily on 
an individual basis, groups are formed where 
there are several pupils who need instruction on 
one or more of the same particular skills. After 
they have been helped the group is disbandedo 
5. This approach has proven to be very stimulating to 
the teachers involved in two ways: (1) they are 
able to bring e ach pupil along in line with his 
own capabilities, avoiding the frustration of 
trying to make each child measure up to group 
standards and ( 2 ) teachers find it much easier 
to become interested in the materials children 
report on as they do not have to listen to t he 
same ma terials over and over again. 
6. It has long been recognized tha t separation for 
remedial reading may be a cause of emotiona l 
stress. This stress can be sharply reduced since 
remedial work, except for extreme cases , would 
be carried on along with the other activities 
that are part of the on-going program. 
7. It provides a more permissive atmosphere for 
learning . 
8. It leads to a more favorable attitude toward 
reading in general. 
9. Children learn to use books of all types for study 
projects. 
10. A better integration with other language arts is 
possible. 
11 . Teachers assume the responsib ility for teaching 
the skills rather than depending on reading 
manuals and workbooks . 4 
12 
Other strong points pointed out by tea chers who have 
used the i ndividualized approach are : 
1 . Independent practice a ctivities on an indi vidual 
basis are a l ways more economical of the pupi l 's pra c tice time 
than taking turns listening t o other children read aloud . 
2 . The pupils cover more ground i n continuous r eading 
when t hey use story books than when they are confined to 
reader s elections . 
J . The plan alleviat es the pressure s low learners feel 
about getting into the "top group" . No ch ild is fo rced 
ahead at too rapid a pace , nor i s any child held back by the 
slowe r progre s s of the rest of the group . The pupil receives 
specific help from the teacher a t the time he needs it most . 
4 . Free - choice reading is a boon to the gifted child 
because it increases both the range and quantity of his read-
ing . 
5. This pr ogram may actually be less expens ive in 
t erms of school book purcha se because it does not requi re a 
dual se t of basal reader s and trade books in suf f ici ent 
quan tity for every child . 
4Frank Nania , "Individual ized Reading Pro and Con ," 
Gr ade Teache r , LXXVIII (April, 1961) , pp . lJ, 112 . 
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6. I ndividual conferences, wh ich are more common 
with t h is a pproach, provide a valuable p ersonal relation-
ship between teacher and pup ils. 
7. There seems to develop a keen i n tere s t for sharing . 
8. Strong mot iva ti on for individual i mprov ement is 
felt more keenly than in the g roup a pproach. 
9. It offers the creat ive child a chan ce to explore 
h i s intere s ts a n d to develop his background mo r e thor oughly . 
10. It tends to avoid the evils o f c ompeti t i on and 
comparison, because each child is in a d iffe r ent b o ok . Co -
operat i on can be dev e lope d b y getting severa l children to 
read on a sing le topic, bu t at di fferen t rea din g l e vels . 
11 . Decided c a rry-over to the h ome with more self-
i n itiated reading and extensiv e use of t he public libra ry . 
12. The c h i l d has a better sense o f his own worth and 
self-understanding ; he is a par t icipating me mber o f t h e g roup 
but r el ies on his own self-ma n a g emen t; h e feels tha t he is 
a real part of the p rog r am and is l earn ing from h is own efforts 
and not always bec a use of what the teacher want s him to learn o 
The reasons p roponents prefer i n dividua lized reading 
ove r basal reading were summar i zed by Gr ay when he said : 
Children differ so widely in intere s ts, c apacity to 
learn, and mo tive s that it is i mposs i ble to provide ade-
quate stimula tion and guidance through the use of the 
s ame materials and g rbup instructi on . If the child is to 
develop individual ity, crea tivity , a nd ability t o t h i nk 
14 
clearly and t o interpr et deeply he mus t not be hampered 
by group reg imentation. Instead , he should learn t o read 
in an environment which stimula t es mo tive s fo r reading , 
which permits free cho ice of mat eri als to be read at 
h is own r a te, and receive help as needed or a t scheduled 
time so5 
This plan of reading should go along quite well with 
the present trend of taking the child where he is and pro -
gres sing from there because of the c ons i de r ab le amount of 
i ndividual help that is g iven. 
DI SADVANTAGES OF THE I NDIVIDUALI ZED APPROACH 
Some of the ma jor arguments agains t the individualized 
reading approach are the follo wing according to Nania: 
1. While self-selec t i on is to be one of the corn~r-
stones on which such an app r oach is to be built, 
it may well be its grea t e s t weakness. Proponents 
of the individual i zed approach assume that a ll 
pupils will a cc ept the respons i b i lity f or making 
intelligent selec t ions. Not only wi ll they no t 
a l ways a ssume the responsib i lity for the selec -
tion of materials , but the teacher has no effi-
cien t way of checking whe ther or not the pupils 
are reading the material aft e r t hey have made 
their s elec tions. It is extremely d ifficult fo r 
the teacher in a five-or-ten mi nute conference to 
check the pupil's comprehension of the ideas and 
concepts pre sented in a book with which the teache r 
is probab l y no t fami liar . It is physically i mpos -
sible for the teacher t o acquai n t he rself with 
the great variety of ma te r i a ls that would be read . 
5william S. Gr ay, "Role of Gr oup and Individual ized 
Teaching in a Sound Reading Program," The Reading Teacher, 
XI (December, 1957), p. 99. 
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2. The obtaining of a sufficient supply of mat erials 
of varied di f ficulty to satisfy the needs and inter-
ests of an entire class is difficult. Many 
argue tha t present-day classrooms, libraries and 
community sources cannot provide for such a need. 
Others also argue that to provide the needed mate-
rials would cost too much; more than can be 
justified. 
J. Individualized readi ng make s no provision for 
readiness . There is no prepa r a tion for the s t ory. 
The child's own desire to read the story i s 
supposed to preclude the necessity for t eacher-
directed introductions . There is no effort to 
try to explain new words or concept s found in the 
material. Many argue tha t in t his approach, we 
are presenting concepts to children far beyond 
their grasp due to l ack of experience with t hem, 
thus producing word readers . 
4 . Most teachers are bound by schedule s which demand 
tha t pupils be in specific places a t specific 
times. This , plus cla ss size, makes it physically 
impossible for tea chers to get in the number of 
conferences per day tha t would be desirable . As 
a direct result of t h is, children may well feel 
neglected and build up a negative attitude toward 
reading and school in general . 
5. Unless the teacher is extremely profici en t in her 
ability to diagnose a pupil's weaknesses, she may 
miss finding some of the skill areas in which 
help is needed . Even teachers who a re competent 
in this area may find tha t the f ive or ten mi nutes 
they give each pupil per we ek is not enough time 
to do an adequate job . 
6: The amount of bookkeeping required of teachers and 
pupils ma y well cause a negative atti t ude . 
?. Children miss out on the social a dvantages of 
continued group work since group s a re formed 
sporadically . 
8. The individual approach lacks proper methods to 
verify results of growth in reading . 
9. The individualized approach l a cks ways of con-
trolling vocabulary developmen t . 
10 . Skill development is neglected because of th~ 
lack of a sequential program of developmen t. 
6Nania , 2.l2..!.. cit ., pp . 112- 113. 
16 
Other disadvantages felt by some- who have tried the 








All slow pupils and others who cannot work well 
independently become restless and tend to waste 
time. 
There is no opportun ity to teach new vocabulary 
and concepts needed before reading . 
It is i mpossible to provide a systematic program 
of word a ttack skills. 
It is exceedingly hard to iden tify pupils' diffi -
culties in short infrequent conferences. 
There is some doubt about the permanence of skills 
taught so briefly. 
The method is inefficient because of the time 
required to teach skills to individuals instead of 
teaching groups who are progressing at a similar 
rate. 
The conscientious teacher become s frustrated in 
attempting to provide individual conference s for 
all pupils who ne ed them each day .7 
Having given Jthe pr o s and cons of other au.thori ties 
on individualized reading , it would be unfair to leave out 
- the views of Veatch, who is a strong advocate of individualized 
reading. In contrasting the t wo progr ams, Veatch decidedly 
favors the individual approach as is obvious in her following 
summary of differences in the programs . 
INDIVIDUALIZED READING ABILI'rY:.GROUPED READING 
I READI NG MATERIAL 
A. Large number and variety 
of trade and textbooks 
used in ins t ruction 
A. Single ba sic or supple -
mental readers u sed in 
instruc t ion 
II CLASSROOM ORGANI ZATION AND PRO CEDURE 
?Harry W. Sartain, "The Roseville Experiment With 
I ndividualized Reading ," The Reading Teacher. XIII (April , 
1960), p. 279. 
A. Children choose what 
they read 
B. Motivation arises from 
child's interests 
c. Instruction on indivi-
dual one-to-one basis 
D. Grouping is short term 
and for specific immed-
iate purpose 
E. Reading lesson prepared 
independently and seat-
work has element of 
self-determination 
F. Remedial work integrated 
with other activities 
G. Planned sharing period 
H. Individual peak reading 
level checked and 
evaluated 
A. Teacher chooses what 
children read 
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B. Motivation comes from 
teacher using the manual 
C. Instruction on group 
basis 
D. Grouping is semi-perma-
nent and for indetermin-
ate purpose 
E. Reading lesson prepared 
in a group and seatwork 
determined by teacher 
F. Remedial work entails 
sepa r a te operation 
G. No special sharing period 
H. Various and i ndeterminate 
reading levels checked 
and evaluated 
III EFFECTS ON THE CHILD AND ON HIS READING 
A. Gifted child progresses 
at his own pace 
B. Slow reader not publicly 
stigmatized 
c. Close personal inter-
action with teacher 
serves child's psycholo-
gical needs 
D. Reading at own interest 
and ability level fosters 
development of skills 
A. Gifted child must gear 
progress to groups 
B. , Slow reader publicly 
stigmatized by group and 
book assignment 
C. Child lose s advantage 
of close personal inter-
action with teacher 
D. Working at group inter-
est and ability level 
may hinder development 
of skills 
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E. Acquiring skills only 
as needed assures their 
normal development 
E. Acquiring skills when 
not needed may hinder 
reading competence 
F. Oral reading promoted 
by genuine audience 
situation 
F. Oral reading suffers 
through absence of gen-
uine audience situation 
G. Reading becomes its own 
reward 
G. Extrinsic rewards may 
debase int8insic value of reading 
DISADVANTAGES OF BASAL READERS 
Russell , a proponent and author of basic readers and 
texts on the teaching of reading , cites t he following dan-





The children of any one class- cannot all profit 
by the same book of a basic series . 
A basic series of readers cannot capitalize upon 
the community environment of a particular school 
or the i n teresting news events which occur every 
week . 
A basic series of readers should not be used to 
make reading something apart from the rest of the 
school program. 
A basic series of readers may not provide all the 
reading situations needed by some children. 9 
In most cases in a basal reading program, all children 
are taught the skills in a regular sequence, according to 
the teacher's manual , and geared to a specific book , in the 
belief that there is a kind of 11 natural" order in which read-
8veatch, Qik. cit. pp . 12-13. 
9D. A. Russell , Children Learn to Read (Boston: Ginn 
and Company, 1949), p . 107. 
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ing skills develop. If reading , as mos t experts tell us, 
is a hi ghly personal ac t ion, then surely skills develop i n 
quite a di.fferent sequence in differen t people . In mak ing 
this point , Veatch a sser ted, "Skills should be taught only when 
they are needed and if t hey are needed, otherwi se teaching 
is a waste of time."10 
Most teachers wil l a gree tha t gr oup ing children does 
not meet the needs and ab i lities of each individual child. 
Becaus e of the unevenness of skil l development in each chi ld, 
a particular pupil ei the r was t e s his t i me by having to slow 
down to follow others, or is pu t into an a t mosphere of unfair 
competi ti on and forced to adjust his reading pace t o tha t of 
a hypothetical average of the group. 
ADVANTAGES OF BASAL READERS 
It would be un f ai r to say that the basal reader doe s 
not have some advan t a ges too . Tha t the basal reader contrib -
uted to the development of literacy in America few would care 
to deny . Several generations owed most of the reading abil ity 
they possessed to the school reader. ·Howeve r , the revolt 
a gainst the basal reader approach has undoubtedly been bene-
ficial i n br ing ing about improved read i ng instruction. 
10veatch, 2.2.• cit. p. J l. 
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The time may come when the basal reader will be a 
thing of the past, but that time has not yet a r rived . Many 
beg i nning teachers would be at a loss a s t o where to sta r t 
if they did not have at hand well - written basal ma t erials 
with t hei r a ccompanying a ids to tea ching . 
Basal reading systems of the bette r kind have sever a l 
advantages. Yoakam cited the follo wing : 
1. Carefully selected vocabulary. 
2 . Mat e rial selected because of i ts appeal to chi l d-
ren . 
J. Excellent illustrations. 
4. Teaching aids including a manual , workbooks , 
charts, word and phrase cards, and other supple -
mental materia1. l l 
Basal readers are careful ly made fo r children by 
peopl e long experienced i n t he teaching of read ing . The 
authors of basal readers r e gard them as a u seful t oo l i n 
teaching the child t o read. Yoakam stated , "The basal read-
er does not supply all the material or ideas needed by the 
teacher t o tea ch children to read, but it helps h i m t o accom -
plish this purpo se and aids in the development of a _sys t em-
at ic, sequen ti a l approach .«12 
Whether it be i ndividual ized reading or basal read-
i ng , one would have to a gree that a defen sible reading program 
llGerald A. Yoa kam , Basal Read ing I nstructi on (New 
York: McGraw-Hil l Book Company, 1955) , pp . 6-7. 
12Ibid. p. 7. 
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should recognize the value of systematic instruction, utili-
zation of interests, fulfillmen t of developmental n eed s , and 
the articulat ion of reading experiences with ot her t ypes of 
worthwhile activity . We should help students to become 
skillful, self-reliant , and independent in u s ing the library 
and other sources for satisfying their intere s t s and needs. 
The writer ~grees with Betts who said, ttit is no t the 
grouping or individualization that c ounts as much a s what is 
done after the classification is made .ulJ 
STUDIES I NVOLVI NG THE I NDIVIDUALIZED APPROACH 
The results of studies so far ha ve not established 
any marked superiority of i ndividual , self-selection reading 
over conventional methods in terms of actual l eve l of read i ng 
performance i n matched g roups. However , the children i n the 
individual plan tend to show more enthusiasm for r ead i ng and 
take greater interest in books . As a result , the studie s 
reported show that most children do more reading than formerl y. 
There is conclusive evidence acc ording to Hildre th 
that this plan serves t o mature all the basic reading ski l ls--
the development of vocabulary, i ncreas ed speed and fluency , 
13Emmett Betts , Foundation 0f Rea dinU Instructi on 
(New York: G. P. Putnam's Sons, 1954), p . 4. 
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extensive silent reading , comprehension , and critical think-
ing.14 
Many authorities bel ieve that the method of i ndivid-
ualized reading surely need s many continual tryouts and 
studies . However, studies indicate that there is much good to 
be found in this method regardless of t he criticisms , but that 
it is not, nor will it ever be, the one and only method . It 
seems likely, instead , that it will take its place in the 
repertory of the skilled teachers in reading , and as such 
give valuable results for their children. 
The f ollowing studies will indicate the find ings of 
several who have tried this method. 
Spring Street School in Atlanta. Five teachers from 
the pri~ary gr ades in the · Spring 1 Street School in Atlanta 
established a program to compare the individualized program 
and the basal reading pr ogram . These f ive teachers had vary-
ing reactions and judgments regarding their experience s . 
Three of the five believed that individualized i ns truc t i on 
constituted a better approach to teach reading to the more 
capable children than basal textbook instruction. Of the 
other t wo, one was undecided as yet about the relative merits 
of the two approaches , and the other one c oncluded that basal 
14Gertrude Hildreth , Teaching Reading (New York: 
Holt and Company, 1958 ), p. 31. 
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instruction was the better approach, judging tha t primary 
children need the security of common instruction in carefully 
graded materials in the early stages of their learn ing to 
read. From the results of this study it was suggested that 
individualized instruction may enhance the development of 
abler readers. 15 
Wyandanch, New York. An experimen tal program in 
individuali zed reading was established in the third and 
fourth grades in Wyandanch, New York. From the standardized 
tests given at the beginning of the yea r and the end of the 
year, it was observed that better than average gain in read-
ing ability was made. A study of test pattern showed a much 
higher degree of accuracy a t the end of the year than a t the 
beginning . The gain in t hese group s was grea ter t han in 
similar groups taught by the group method. In an informal 
interest inventory conducted in both control and experimen-
tal groups, dramatic results were evidenced by the much 
wider range of reading intere sts in the experimental group . 
The very wide range of scores in the experimen tal 
groups, especially at the upper end, seemed to indicate that 
"the lid was lifted 11 , and tha t no child was held ba ck. The 
15Ben A. Bohnhorst and Sophia N. SellarsJ "Individual 
Reading Instruction vs. Basal Textbook Instruction: Some 
Tentative Explorations," Elementary English, XXXVI (March, 
1959), p. 202. 
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r ange of scores in the control group was very much narrower , 
desp ite the fact that the I.Q. range was equal to or higher 
than tha t of the experimental group . 
It was indicated by this study that the children read 
more profic iently, with great er i nterest , and i n more varied 
areas . Reading became fun, as well a s an important tool for 
finding informa tion. There was a defin i te carry- over of 
reading skills t o other parts of the curriculum. There also 
seemed to be a greater re t ent ion of skills and vocabulary _ 
because tea ching occurred at the time the need was evident . 16 
New York City Public Schools . This study was made on 
the question: What differential effect , if any , does individ-
ualized reading have on the scores t hat children attain on 
standardized reading test s ? The study was made of the read -
ing gains, as measur ed by standa rdized reading tests , of 
children who were given individualized reading in the fourth 
and fifth grades, and of children who were not g iven i ndivid-
ualized reading in the fourth and fifth grades . At the time 
t he study was initia ted, the children involved were in the 
sixth grade. The investigation of reading growth began with 
the children's test results i n the third gr ade . 
It was found that in the sixth grade the average score 
for the individualized reading group was significantly differ-
16Ruth Greeman and Sharon Kap ilian , "Individual Read-
ing in Third and Fourth Gr a des ," Elementary English . XXXVI 
(April, 1959 ), pp . 234- 237. 
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ent from the average score for the city ' s sixth gr ade. The 
individuali zed r eading g roup ob t a i n ed an average r eadi ng 
test gr a de i n the six th gr ade t ha t wa s h i gher than the aver -
a ge r eadi ng t e s t gr ade obtai ned by t he n on - i ndividual i zed 
readi ng group . The di fference between the means wa s l a r ge 
enough to i ndica te t he exis t ence of a r ea l , rat her t han a 
chance, dif fe rence . In the t wo year s and four s chool months 
tha t had elapsed s i n ce the t h ird gr ade r ead i ng survey , t he 
children in t he individua lized read i ng group compa r ed with a 
simila r but non - i ndividuali zed readi ng gr oup had ga ined more 
on the avera ge in r ea di ng t est gr ades . 
The results obtai n ed fro m t h i s study , the re sear chers 
beli eved, may ha ve been due t o va ri ous fac t or s such as : 
dif f erences i n mater i a ls; gr eater mot iva t ion provi ded child -
ren t o selec t r egula r wi th i n - school r eadi ng ma t er i als ; 
differences in pr ocedu r es afforded or pe r mi tted teachers and 
pupils by t he materials; the type of pupil- teacher weekly 
t i me schedule t o i dent i fy and mee t i ndividua l and gr oup 
needs and purpose s ; t he possib l e vari a t i ons i n the amount of 
time devoted to r eadi ng ins t r uc t i on ; or to the nove l ty of 
t he indivi duali zed approa ch for t he children . Rega r dless of 
t he r eason or reasons , the experimen t a l group tended t o make 
larger gains on standa r di zed r ead i ng tes t s t han other com-
. d . th f . 1 . d · l? parable children ma e w1 more am1 1a r r ea 1ng progr ams . 
17ivr i riam s. Arnow, 11 A Study of the Ef f ec t of Individ-
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Michi gan School. Two groups of chi ldren matched fo r 
readi ng ab i l i t y, I. Q., and soc i o-e c onomic status were taught 
by s tudent teachers under t he supervision of critic teachers . 
One gr oup followed a basal-reader approach , while the other 
engaged in individual i zed reading . Their data showed no 
s i gnificant d i ffe renc e be t ween the groups in reading gains . 
It was believed that the students i n the individualized group 
showed grea t e r i n t erest i n reading and read more books . 18 
Study .QY. J enkins . Jenkins , as report ed by Witty , 
r elat ed the results of an individual i zed program wher e the 
pupils met wi t h t he t eacher on a daily basis . The results 
of s t andar di zed r eadi ng tests showed that self - selec tion 
pr odu ced sign i f icant ly greater gains than did conventional 
r eadi ng methods in the area s of reading vocabulary , read-
i ng c omprehensi on , and total reading . The control group 
a veraged 1 .14 years in t otal reading gain while the exper -
i mental group a ve r a ged 1 . 41 years . In vocabulary growth 
the control gr oup a veraged 1 .09 years growth and the 
experiment al group 1 . 96 year s growth . In comprehension 
59 per cent of the experimental group gained t wo or more 
ual i zed Readi ng on Ch i ldren ' s Reading Test Scores ," The Read-
i ng Teacher , X:V (November, 1961 ), pp . 86 - 91 . 
18Robert Kar lin , "Some React i ons to I ndividual i zed 
Read i ng ," The Reading Teacher, XI (Dec ember , 1957 ), p . 97-98 . 
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years , while 24 per cent of the control group scored in this 
range . 19 
REACT IONS OF TEACHERS AND PUPILS TO 
THE I NDIVIDUALIZED APPROACH 
It was found throughout this research that the reac -
tions of teachers and pupils al ike have been both for and 
against the individualized approach . However, most results 
indicat e more teache r s and pupils are in favor of the program 
than a gains t it . Much depends upon the t eacher and how well 
she is prepar ed for this type of program . The attitude of 
the teacher toward t his program is of utmo st importance . 
Comments of teachers . Witty quoted one teacher in 
an elementary school of Whittier , California , as stating , 
"While the individualized program increases t he work of the 
teacher , the visible progress and intere s t of each chi ld is 
exc eedingly hea rtwarming . "20 
Phyllis Parkin , another teacher , asserted: 
Now there are certain gains the teacher cannot help 
ob s erving : freedom of choice and the joy that accompan ies 
it ; release from the tethering gait of the group; release 
19paul Wi t ty, Ann Coomer and Robert Sizemore , "Indi -
vidualized Reading--A Summary and Evaluztion , " Elementary 
English , XXXVI (Oc tober , 1959 ), p . 406 . 
20Ib i d . p . 407 . 
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from the stigma of the group label; a relaxed attitude 
toward reading; the pleasure of making reading a live, 
dynamic activity; more time for reading for the purpo se 
that reading can serve; a change of emphasis from compe-
tition with the group to competiti on with one's self. 21 
Crossley and Kniley related the comments of some 
teachers of the Franklin Elementa ry Schoo l in Philadelph ia 
where the individualized program was used. 
"I felt deep satisfaction in being close to each child 
in being able t o slip in a word of encouragemen t priva tely 
without worrying about the reaction of the g r oup." 
"I developed a new respect and rega rd f or the slow 
learners who worked at home in prepa ration of their 
stories and were eager t o have the conference s ." 
"I feel that the greatest loss in individualized read-
ing is in talking about the story together, sharing ideas , 
and experiences. 11 22 
The follo wing statements were made by Sha rpe fr om the 
c onclusion of a study in a Los Ange les City School with third 
grade pupils using basal readers one or t wo days a we ek and 
conducting individual ized reading t he o t her three days of 
the week. 
It does require more time t o pl an and eva luate t he 
work' of each child in an individuali zed program t han is 
required for a regular reading program, but the f a ct 
that children do r ead and seem t o t ho roughly en j oy it, 
is the gr a tifyi ngresult. Bet t er work hab i t s s eemed t o 
be established, and an i ncrea s ed a ch i evement l eve l wa s 
indicated . Children s e emed t o dev e lop a r eal en j oymen t 
21Ibid. p. 408. 
22Ruth Crossley and Mildred Kniley, "An I ndividua l-
ized Reading Program," Elemen tary English , XX.XVI (January, 
1950), p. 20. 
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in reading , no t only for fun , but for l oc a ting factual 
and other i n teres ting information as we11 . 2J 
Comments of children. Wit t y cited Karlin 1 s r eport 
of third grade children 's comments i n the Lader School, 
Menlo Pa rk, Californ ia, a s f ol lows : 
"I like reading this year becaus e I don ' t have t o r ead 
the same wo rds ove r and over." 
"I can read as f as t as I like and don ' t have to wait 
for the slow ones . Sometimes we c ouldn 't fi n ish t he 
story in a group." 
11 I didn 't like the old stories ; I could hear the other 
gr oups reading t hem , so t hey were no t new. Now I can 
read any kind of story ." 
11 It 1 s more fun because I can read a l l t he science 
books I like . I couldn 't read long enough in a group ." 
"I can r ead the book I l i ke without be ing teased 
about ' baby books'." 
"I don 't like to r ead in a g r oup ; If I ma ke a mi stake , 
the others laugh . I like to r ead t o you alone . 11 24 
Some negative attitudes of ch i ldren g iven by Crossley 
and Kniley in their report of the s t udy in t he Frankl i n 
Elementary School i n Philadelphia are as f ollows: 
"I don 't like i ndividualized reading because I do no t 
know where I stand . I f I heard other people read I 
would know where I stand ." 
~r don't like the way you have t o wait f or a confe rence ." 
"I like gr oup reading because I can hear other boys 
and girl s read." 
"I like t o read books out l oud. 11 25 
23 Maida Wood Sharpe, "An I ndividual i zed Reading 
Program, 11 Elementary Engl ish XYJCV (December , 1958) , p . 512 . 
24witty, .£:2· cit., p . 407, citing Robert Karlin , "Some 
Reactions t o I ndividualized Reading ," Read i ng Teacher , XI 
(December, 1957), pp. 95-98. 
25crossley and Kniley, .212• cit., p. 19. 
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There were additional favorable remarks cited from this study, 
but they were very similar to those quoted previously. 
If the studies found and reported here are the usual 
findings of individualized reading programs for mos t t eachers 
and children, then one would concede that the program does 
have something good to offer and some excellent results can 
be derived from it. 
CHAPTER III 
!\llATERIALS OF AN I NDIVIDUALIZED R~ADI NG PROGRAM 
Probably one of the biggest problems in introducing a 
successful individualized reading program is that of providing 
adequate reading material. Of primary importance is the 
presence of large numbers of books, magazines, pamphlets, 
and other reading materials on many different reading levels. 
The classroom teacher, to use these many books effec-
tively in an individualized reading program, must know both 
their difficulty and content. He must be able to grade each 
of them, roughly, as to t h eir reading difficulty. Only in 
this way can a check be made of reading comprehension or can 
the right book find its way to the right child. A card for 
each book should be kept by the teacher. On the card should 
be: the ~ook's reading difficulty, key comprehension ques-
tions of various kinds, a list of pages good for testing 
oral reading and some of the more difficult vocabulary, as 
well as any other information that would aid in teaching 
reading skills. 
There are very few children who can not be stimulated 
to read if there is a large supply of books available which 
will attract the children to them. Attractive books, a 
helpful teacher, and the freedom to browse and select will 
32 
accentuate the drive to read in children. They will not need 
to be motivated from some outside force. A child who reads 
something because he wants to read it is well on his way 
to getting meaning from his reading. 
Materials for an individualized reading program may 
be drawn from books which are loosely termed "trade books 11 , 
meaning those books designed for the general bookstore and 
library market, as distinguished from those specifically 
described as textbooks or basic texts. Single story content 
in adult format seems most suitably adapted to this type of 
program. 
The teacher, as organizer, must be sure that at any 
one time books range in difficulty {vocabulary and concept) 
from those at a level of independent reading for the child 
achieving the least, to those at the instructional level for 
the one with superior ability. The teacher must be aware of 
the vari~d interes ts of the pupils and carefully check, in 
terms of these interests, the books available for selection. 
SOURCES OF RELIABLE READING ~iATER IAL 
If the teacher is to acquaint himself with children's 
books, both as to content and reading difficulty, the quick-
est and easiest way is to consult some reliable reference 
books on children's literature. 
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Probably one of the most useful references for child-
ren's literature is the Children's Catalog. 1 Books are 
arranged not only by title, author, and subject matter, but 
also briefly describe the plot and give an estimate of the 
reading difficulty of each title. The children's books 
listed in this reference volum e and its yearly supplement s 
are selected for their literary qualities. Other sources of 
books that are graded as to difficulty are the lists published 
by the State Department of Public Instruction known as the 
State Reading Circle Lists and the publication Adventuring 
With Books. 2 The latter publication has a classification of 
books in the table of contents as well as title and author 
indexes, and age limits for each title. 
Groff recommends for t eachers of the dull child or 
the retarded reader Spache's Good Reading for Poor Readers,3 
which the teacher can consult to find books that are more 
mature in their interest level than in their di f ficulty level. 
lchildren's Catalog (New York: H. W. Wilson, Co., 
Supplements Published Yearly). 
2Adventuring With Books (Champaign, Illinois: Nat-
ional Council of Teachers of English, Published Periodically). 
3Patrick J. Groff, nMaterials for Individualized Read-
ing," Elementary English, X~XVIII (January, 1961), p. 3? 
George D. Spache, Good Readin~ for Poor Readers (Champaign, 
Illinois: Garrard Press, 195 ). 
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In individualized reading teachers should be on guard 
not to overlook the development of word analysis and other 
reading skills. The teacher should know many word analysis 
techniques and in what order they may be introduced properly. 
A teacher who confesses to any weakness in this respect, 
according to Groff, should have a copy of Gray's On Their Own 
in Reading4 on his desk for constant study and referral. 
Because so much of the word study and other reading 
skill drill that children do in individualized reading is of 
an independent, self-study nature, the teacher should have on 
hand source material for developing rea ding games and devices. 
For this source Groff suggests Russell Karp's Reading Aids 
Through the Grades5 as the most well-known and widely used 
source. This paperback volume is full of descriptions of 
reading games and devices to develop many different kinds of 
reading skills at all reading grade levels. 
Another source for finding materials for individual-
ized reading the teacher should not overlook is Textbooks in 
Print.6 This book published yearly lists all the reading 
4Groff, loc. cit.; William S. Gray, On Their Own in 
Reading_ (Chicago: Scott, Foresman eo., 1948T. 
5Groff, loc~ cit.; David H. Russell and Etta E. Karp, 
Reading Aid Through the Grades (New York: Columbia Univer-
sity Press, 1951). 
6Textbooks in Print (New York: R. R. Bowker, Pub-
lished Yearly). 
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textbooks in print. All the supplementary materials, inde-
pendent reading activity materials, readiness materials and 
word games and charts that are part of a reading textbook 
series are also included. 
Groff believes that teachers using individualized 
reading should give some thought to the use of audio-visual 
materials for teaching reading. He suggests the two following 
collections of materials for this purpose: Leestma, Audio-
Visual Materials for Teaching Reading and the Children 's 
Reading Service Audio-Visual Catalog.7 Both sources list 
recordings and filmstrips which are particularly valuable 
as reading readiness experiences for children not mature 
enough for books or for children whose attention span with 
books is short. 
There are also sets of self-testing , graded reading 
materials that can be utilized in an individualized reading 
program._ One of the most widely advertised and newest is 
the SRA Reading Laboratory.$ This is a box of one-hundred 
fifty short stories and factual articles and one-hundred 
fifty reading rate building exercises printed on cards and 
?Groff, .2..2..!.. cit. p. 5; Robert Leestma, Audio-Visual 
Materials for Teaching Reading (Ann . rbor, Michigan: Slater's 
Book Store;-I'954); Children's Reading Service Audio-Visual 
Catalog (Brooklyn, New York: Children's Reading Service, 
Published Yearly). 
8non H. Parker, SRA Reading Laboratory, Elementary 
Edition Chicago: Science Research Associates, 1958. 
36 
written at ten different grade levels from grade two through 
nine. 
The aforementioned sources are excellent and would be 
very valuable in any reading program. However, if one wished 
to begin an individualized reading program and did not have 
these sources available he might wish to use some of the 












Order trade books on your regular book order. 
Order one or two copies of supplementary readers 
that you do not already have. 
Order one or two copies of ba sal readers you do 
not already have. 
Sound out your P.T. A. or teacher's organizations 
about having a book fair. 
Trade some of your books with other teachers for 
those you don't have. 
Visit all libraries within a reasonable di s tance 
and inquire how to obtain boxes of books on loan 
and about th eir policy of selling nthrow-outs n. 
Re quest bookmobile visits and be persistent until 
they are made. 
Take your class to the library and be sure each 
pupil has his own personal library card. 
Encourage children to bring books from home . 
Ask for book samples which principals, supervi-
sors, or administrators fr equently receive. 
Institute a book hunt in your own and other 
people's attics.9 
HOW MANY BOOKS ARE NEEDED? 
There seems to be no set number of books which should 
be available to organize an individualized reading program, 
9Jeannette Veatch, Individualizing Your Reading Pro-
gram (New York: G. P. Putnam's Sons, 1959T, p. 42. 
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howeve~ it is suggested by several authorities that at least 
five books per pupil are needed. The number i s not so impor-
tant as the variety of interests. Dolch maint ained, ".tiewer 
books are all right if they are interesting. n Some say a 
teacher should study the interests of each child and provide 
for each one. Teachers will want to sele ct books that are 
somewhat below the ach ievement level of the slowest readers 
and a grade or two above the highest achievement level. Such 
a wide range is necessary to guarantee that all will have a 
choice under all conditions. 
After the program i s initiated, it will be found that 
a constant supply of new books is needed . Children who are 
reading what they can read and what th ey want to r ead will 
use a numb er of books. However, once the program is started 
and it is successful, it will be doubtful that t h e teacher 
will have trouble in acquiring enough books. 
EXAMPLES OF GOOD MAT.e.RIALS 
Witty and his co-authors suggest that t here should be 
a variety of books even if the basal approach is used, such 
as: Our Animal Story Book, The True Book Series, l Want to 
Be Books, and The Walt Disney Story Books for the primary 
lOEdward W. Dolch, 11 Individualized Reading vs. Group 




grades; and such series as: The First Books, The Landmark 
Books, The World Landmark Books, and The Allabout Books for 
the older children. 11 These books should prove to be pop-
ular in any reading program whether it be individuali zed or 
basal reading . 
USE OF WORKBOOKS 
Traditionally, reading has been divided into many 
special skills and workbooks have been prepared to teach 
each one of the se skills. The introductory pages of work-
books often list skills which can be taught from t hem and 
their pages on which they can be found. 
It is believed by many authorities on individualized 
reading tha t workbooks can be used more successfully in the 
individual approach than in the basal approach , because in 
the basal approach t he entire class usua lly practice on the 
same skill whether all individuals needed it or no t. How-
ever, with the individual method the tea che~ i n conferring 
11Paul Witty, with Ann Coomes and Robert Sizemore, 
"Individualized Reading--A Summary and Evaluat ion," Elementary 
English , XXXVI (October, 1959), p . 410; Our Animal Story Book 
(Boston: D. C. Heath and Co.); The True Book Series (Chicago: 
Children's Press) ; Carla Greene, 1 Want to Be Books (Chicago: 
Children's Press); The Walt Disney Story Book (Boston: D. C. 
Heath and Co.); The First Books (New York: Franklin Watts, 
Inc.); The Land.mark Books (New York: Random House); The 
World Land.mark Books (New York: Random House); The Allabout 
Books (New York: Random House). 
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with each child, can determine the skills in which he needs 
practice and can as s i gn the practice pages it is believed 
the ch ild needs. Hence, practice can be adapt ed to the 
individual, and a wider range of workbooks can be us ed . 
The t eacher is a potent forc e in developing good 
reading tastes in his students, which is an important factor 
in the teaching of reading . The teacher, who knows where 
and how t o locate adequate materials, should have little 
trouble in providing enough books for an individualized 
reading program. 
CHAPTER IV 
ORGANI ZI NG AND PLANN I NG FOR AN I NDI VIDUALIZED 
READ I NG PROGRAM 
Organizing and planning are v ery important factors on 
the part of the teacher in establishing a sound program. The 
teacher must consider carefully how h e plans t o introduc e the 
program to his students, administrators, an d pa r ents . 
INTRODUC I NG THE NEW PROGRAM 
Ther e s e ems to be s om e d isagr eement as to how much 
publi city to give t he program in the beg inning . Dolch doubts 
the advisability of having a gr eat deal of publicity when t he 
program i s begun. He s tat es , "The t ea cher i s s tar t i ng a new 
program . He must neither promis e too much nor expect too 
much. The new program should be discussed a s an experiment 
and not as a force that will chang e t h e entire cur r i culum . nl 
There are other authorities who fe el tha t everyone s hould be 
fully informed . I t s eems reasonable to as sume t hat a ll per-
s ons involved in a p r ogr am should be i nformed, but no defin i t e 
r esults should b e promised . 
l E. W. Dolch. " Individualiz ed Readi ng vs . Gr oup 
Readi ng Ir , n Elementary English, XXXIX (January , 1962), 
p . 14. 
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There are three methods suggested for chang ing from a 
basal approach to an individualized approach. The first 
one isto change over part of t he class or one group of the 
class a t one t ime ; the second is to change the entire class 
at one time ; and the t hird is to us e a part of the tim e by 
having two or t hree days a week of individualized r eading 
and t he other days f or basal r eading . In the re s earch done 
in this study there wer e no f indings tha t establ ished one 
method as prefer abl e t o the other met hods of t eaching r eading . 
THE OBJECTIVE 
The objectives suggest ed by Whit e und erlying individ-










More read ers who r ead more extens ivel y wj_th 
plea sur e and purpos e 
Lowered resistanc e to r ea ding through provi ding 
increased emotiona l s ecurity and satisfaction 
Freedom from boredom and elimination of face -
saving disint er est in books 
Minimal frustration caused by time limits and 
unfair competition 
I ncreas ed satisfaction and motivation 
Equal opportunity t o attain capacity achievement 
a t ind ividua l maximum speed 
Development of the child's sense of personal 
responsibility for himself and for others 
Growth of t he child 's sense of personal worth 2 
Other additional objectives as suggested by Veatch 
2Dor othy White, nrndividualized Readingn (Pamphlet 
Published by NEA Element ary Instructional Service, November 
1958 r eprint). 
42 
1. Instills an appreciation of fine literature of all 
types 
2. Develops a spirit of self-evaluation 
J. Develops a n ability to evaluat e literature criti-
cally 
4. Inspires the child to read3 
Along with the previously mentioned objectives, the teacher 
must not overlook the objectives to be f ound in a basal 
reading program. 
PREPARATION OF THE CHILDREN 
In making preparations it is believed by many that, 
if individualized reading is to be start ed correctly, there 
must be much discussion of it beforehand with t he children . 
They must know just what will be done and how t heir teacher 
plans to carry it out. They must think beforehand of the 
problem of selecting th e right book and should do a great 
deal of discussing in the early stages of the program on how 
to pick a book of their choice and at their reading level. 
The teacher should inform th e s tudents about th e way 
the books will be arranged, what kind of books are available, 
and how to review them. It is suggested by most authorities 
that the books should not all be in th e same corner or area 
but should b e scattered over the room so that more students 
can b e picking books at the same time. The teacher should 
3Jeannett e Veatch, Individualizing Your Reading Pro -
gram (New York: G. P . Putnam's Sons, 1959;,p. 1 42 . 
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have some s et rule in the beg i nning on how to properly check 
out a book. Regulations should be initiated a s to whe t h er 
the child will stand at the shelf un t il he gets a book he 
wants or if he should go to his sea t a fter picking a b ook 
in order to examine it. 
Many children will need to be convin ced tha t t hey are 
actual ly on their own in p icking their mm rea ding ma teri a l; 
however, teachers should not hesitate, esp ecia lly i n the 
beg inn ing, to help a child pick a b ook at l east n ear his level. 
The child ma y even need to be c onvinced tha t t he t eacher 
actua lly means tha t he shoul d rea d for his own i ntere st and 
informa tion. Before this time, he may _have thought tha t 
reading was just to please the tea cher. 
The teacher and the children will n eed to discuss 
what they will do when they come to a wo rd the y do n ot know. 
Will they try t o soun d out the wo rd? Will they use the c on-
text i n which the word app ears? Will t hey see a f am i l i a r 
part of the word? Or will they just skip the word and go 
on? Of course a ny of the first three ways wou l d be a ccep t a -
ble, but to use the last would promo te n o learn ing . Any 
teacher c a n devis e his own methods; however, t wo good sugges-
tion s are: (1) the child can a sk some o t her studen t in the 
roo m or ( 2 ) the child c a n write down the words he d oes not 
know, if the teacher is busy and can obta in his help at con-
ference time if not before. 
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This preparation may take some time, but the t eacher 
needs to have the children well informed about the experiment 
and the rules and regulations if it is t o be properly exe-
cuted. 
CARRYING ON THE PROGRAM 
When the teacher has arrived at t h is stage, he might 
sit down and ask himself these questions as suggested by 
Veatch before he proceeds . 
1. Is my own mind made up ? 
2. Do I know the reading level of my pupils ? 
3. Have I decided who will participate? 
4. Do I have enough books? 
5. Is my room ready? 
6. Have I planned enough for readers and non readers 
to do while I work with individuals and groups ? 
7. Have I estab ished adequat e routines ? 
a. Do I have a plan for getting and returning 
books? 
b. Do I have a plan for keeping records? 
c . Have I planned a way for unknown words ? 
d. Have I planned other routines for my room? 
8. Have I consulted with school authorities and par-
ents.4 
A teacher who can answer, yes, to these questions should be 
well on his way toward developing a good individualized 
r eading program. 
Daily planning. Each day, before the actual reading 
begins, there should be a time for planning. This will help 
prevent behavior problems which might otherwis e develop. 
Each child at the end of this planning session should know 
4Ibid. pp. 47-48. 
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what he is to do that day, whether this be conferring with 
the teacher, selecting a new book, preparing t o share a 
book, practicing word analysis or oral reading skills with 
another child or alone, doing creative writing about a book , 
reading practice exercises, working in a workbook, etc . All 
of these various activities can be listed on a l a r ge chart 
and can be continually reviewed. 
Conferences . The c onference the tea cher holds (la st-
ing from three to ten minutes) should be sys temat i cally 
scheduled for each child with certain major purpose s being 
kept in mind. Techniques for recording as much as possible 
about how well the child r eads should ne established. Nota-
tions should be made of wha t books a child r eads , h is general 
reading ability, his s pecial word recognition pr oblems, his 
intere s ts, and his work ha,bits. This informa ti on can supply 
excellent informa tion for parent - teacher con ferences. The 
tea cher should help the child set purposes for reading the 
books he has c hosen . Guidance must precede as well as follow 
the child's r eading . The child should be made well aware of 
his deficiencies in skills and interests. Groff states, 
"There is convincing ~vidence tha t children are unable to 
recognize many of their deficiencies in reading. 115 
5Patrick J. Groff, '' Getting Started With Individ-




The success of this program depends much upon pupil-
teacher rapport. The child needs to understand that the 
teacher is eager to help him at all times. He also needs to 
under s tand that the teacher is sympathetic, intere sted, 
enthusiastic, and no t unduly critical of his weaknesses. 
Teacher and pupil must work together to discover weaknesses 
and t hen plan how t o over-come them. 
While the pri mary responsibili t ies of the teacher are 
to develop a desire to want to read and to t each the skills 
to fulfill these desires, his role in an i ndi vi duali zed pro-
gr am is more tha t of guiding the child and serving a s a 
resource person. 
Records. It is recommended by many authorities that 
records be kept by both t eacher and pupil s , but not to the 
extent tha t it takes up all of the time or becomes a drudg-
ery. 
Records kept by teachers should conta i n notati ons of 
the di ff iculties of the child such as a card or sheet for 
each child where he can list (1) words asked abou t , ( 2 ) 
sounding difficulties, (3) meaning difficulties, and (4) 
helps which he n eeds in various readi ng skills. Of course, 
much of this information should be taken mentally or i n 
short notes to be written down more fully a t a l a ter t ime. 
The keep ing of rec ords should not hinder t eaching . 
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The records of children should contain a number of 
items. First, they should keep a record of the books and 
pages read. Each child should have a notebook in whi ch he 
records each of the books, with t itle, author, and ot her 
information the t eacher mi ght wish him to keep . Second, the 
child should evalua te the book a s to what he thought about 
it. Third, he should keep a list of new words learned each 
day. This is to direct at ten tion to the words and to see 
that they are not skipped. Fourth , the child should list 
some new i dea s he has l ear ned from reading . This ki nd of 
record keep ing is of utmost i mportance to the child if actual 
l ear n ing is to take place. Ti me mu s t be given near the end 
of each reading period to permit each child to fill in his 
records. 
Developing the skills. Many proponents of individual-
ized reading are in complete agreement tha t the factor of 
close i nterrelat i onship of teacher and child heighten s t he 
sensitivity of the teacher to the basic n eeds of t he child . 
In an individuali zed approach, children a re not taught skills 
unless they need them. When the teacher sees this need he 
should take the cue, introduce the lesson and teach the skill 
that is needed. Learning the skill when it is needed should 
be much more meaningful to the child. 
The teacher, through individual and group conferences, 
becomes aware of the weaknesses or needs of the child in word 
48 
att ack, comprehen s ion, consonant blends, phonetic analysis, 
and other reading skills. To give help on thes e skills the 
teacher can use any of the devic es that ar e us ed in a regular 
basal reading ap proach, such as choosing pages from work-
books dealing with the diff iculty, use of ditto sheets, 
games, fla sh cards, or any other valuable aids . The impor-
tant thing i s to have only the s tudent s who need this practice 
part ic ipate. The value of this proc edure is t ha t only those 
who need the work on a specific s kill are participat ing and 
other children are not f orc ed t o mark time while the others 
catch up. 
Activities. Many teachers think of r eading as a time 
of sharing and special activities and wonder whether the 
individual method will lend itself as well as the gr oup 
method to such activities. The r esults of various studie s 
in this res earch have indicat ed t hat individualized r ead-
ing will not hinder such activities. 
Individualized r eading gives an opportunity fo r r eal 
audience reading. When children read aloud, their goa l is 
to communicate with their listeners, which should give pleas-
ure t o the r eader and the listener. There is a genuine 
audience who do not know what is coming next but are eag er 
to find out. The listener is att entive becaus e he is inter-
ested in what is being read. 
Another excellent activity might be a panel discussion 
by three or more students who have read the same book. 
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Children enjoy discussions like this and they can gain much 
from them. They learn courtesy in talking t ogether; they 
learn that ever yone is entitled to his own opinion, if he 
can support it; they learn how to exchange ideas and feelings 
in a friendly way; and they learn a great deal about how to 
express thems elves eff,'ect ively. Some other activities might 
be dramatizations, telling portions of a s tory, drawing 
cartoons to . illustrate a story, group discus s i ons, and many, 
many mor~. 
EVALUAT I ON 
In the individualized reading program the t eac her 
should know thoroughly and be able to teach a t a moment's 
notice all the reading skill s and abilities. There is no 
possibility for preparing les sons in advance. Guidance 
should be continual on t he part of the t eacher, a nd it should 
be the form of guidance which assumes close p ersonal acquaint-
anc e with each child. Informative records must be kept by 
both t eacher and child. In addition, the t eacher must have 
a wide acquaintance with literature, new and old, easy and 
difficult, above and below t he supposed reading level of his 
group~ 
This approa ch seems to offer a greater amount of 
opportunity to measure the progress of the child in reading . 
The most commonly used types of evaluation are teacher and 
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parent observation of the child as to types of material 
read, difficulty of material read , reaction of child, stand-
ardized tests , and teacher tests . A program such as this 
shoulu be stimulating and challenging to teachers and child-
ren alike as it is so far reaching and free of the boundaries 
which basal reading so often imposes . 
CHAPTER V 
SUMMARY AND GENERALI ZATI ON S 
In general it may be said that a prog ram of i n divid-
ualized reading instruction is to be distinquished from a 
basal prog ram in tha t .n o reliance is placed on~ single or 
common set o f systematically prepared g raded r eaders for 
all to use . Instea d , reliance is placed on providing the 
child with as broa d and rich a variety o f r eadi n g r esources 
as it is possible to obta in and on guiding the child in 
selecting those materials and e xperiences mo st i n dividually 
suited to his needs, intere s ts, purp oses , and ab ilities. 
The major f eatures of i ndividualized reading are that 
c h ildren generally ma k e their own selec t ions and r ead at 
their own rate . The teacher works with individuals chiefly 
but also with g roups or the wh ole class on diff icul ties 
observed during individual sessions . 
In an individuali z ed reading prog ram, an un d e rly i ng 
premise is that t he c h ild is eager to read providing: he 
selects his own material for h is own reading program, reads 
at his own rate regardless of progress of the rest of the 
class, participates in groups orga n ized on other bases than 
ability , is taught by using a wide variety o f books instead 
of only basal readers , and is taught the skil l s he needs 
at the time he needs them . 
FOHSY \ H UtJ <AKY , fO 
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The process of self-selection of reading material 
makes grouping into ability gr oups unnecessary. The demo-
cratic ideal of the un iqueness of the i ndividual and of 
equal opportunity for growth is provided in the i ndividual -
ized reading program. The interests and abilities of each 
individual can be realized and developed. It provides an 
efficient method for mee ting the wide r ange of differences 
which are common in any classroom group by providing books 
at different levels of reading difficulty. 
The use of self-selec t i on in the teaching of reading 
can acquaint children wi t h the classics of l iterature, which 
many of the basal readers of today do- not do. Children can 
also become acquainted with a greater numbe r and a greater 
vari~ty of books in other areas of litera t ure. 
Reading at the child's interest and ab ility level is 
believed to f oster greater development of skills. Proponents 
of the program believe that reading develops more easily, more 
rapidly, and children become more skillful readers when the 
books are closely related to the purposes and interes ts of the 
child. 
In any grade or age g r oup there a re varia~i ons of 
abilities and , as age increases , interes t s and abilities 
become more diverse; hence, the need for individualization of 
instruction becomes greater . In other words, the consensus 
of many writers is that reading is an individual process and 
should be taught accordingly . 
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The individual plan doe s no t l essen t he work or time 
of the tea cher, but it does seem to take away much of the 
drudgery. Teachers believe tha t a rich r eward i s reaped a s 
pupils appear t o develop more intere st in r eading and pr ogress 
seems more a pparen t. 
The t eache r should evaluat e h is own pe r sonal ity with 
the understanding tha t hi s i n tell i genc e , emo tional stabi l ity, 
experience with ch i ldren , kn owledge of teaching , and inner 
motiva t ions hav e a great influence over what he wi l l be able 
to do successful ly. A t eache r who believe s readi ng t o be an 
i ndividua l process who can a ccep t ideas of the i ndividual-
ized method, should find i ndividual i z·ed reading t o b e more 
satisfying than teach i ng reading by t he basal appr oach . 
The a ttitude of the t eacher t oward the individual i zed 
reading program is of u tmost importance. He must r eali ze 
that this may b e a more complicated and d i f ficult method 
than ~he basal reader method, especiall y a t the beg i nni ng . 
The t eacher must not believe tha t individual i zed r eading is 
a plan wherein he no l onger needs t o teach . The same stand -
ards of instruction tha t characterized the basal progr am must 
be maintained. Instruc t i on in all skills must be g iven and 
instruc t ion in basic skil l s mus t be emphasized . Practice 
materials for various skills must be on hand and t he child 
referred t o t hese materials when necessary. The teacher's 
rapport with his student s has never before been so important 
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to his success as a teacher. The close c ooperation between 
the teacher and student are essential to the success of the 
individualized program. 
The teacher, under this plan , spends mo st of his time 
teaching rather than listening t o recitations. He helps an 
individual here or a group there. The teacher can be a mong 
the children as they work. 
Most studies have revealed various degree s of enthu-
siasm and differing opini ons among educators and t eachers in 
reporting the ir experiences with individualized reading . Many 
teachers have asserted tha t they are putting into practice 
pninciples long professed as sound; such as, the power of 
self motivation, meeting individual differences, and the 
human drive to follow i ndividual interes ts and pursuits. 
It was reported in several studies that student s do 
as well on standardized achievement tes t s under i nd ividualized 
reading as with the basal approach. 
Many studies and remarks f ound in this research indi-
cate that most programs of individual ized reading have been 
successful. This would indicate, that if an individualized 
reading program is properly developed, some good results should 
be derived from this method. However, further studies need 
to be made to determi ne if this is true for all teachers and 
all kinds of schools, for all types of children , for the fast 
and also the slow, and after a period of time when the first 
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enthusiasm has had time t o wear off . The newness of this 
method demands more research and much tri a l and error . It 
will be necessary at this point to exercise judgment and 
insight to decide t he best course of action t o take in any 
g iven situation . This shou ld i nvolve much professional 
reading and accumulation of i deas and techn iques a s well as 
the help of any resource person who might be available . 
Certa inly individualized reading ins truction is no 
panacea for all reading problems . This method j us t as any 
other method that is used will have its pitfalls . It mi ght 
not work as well with one gr oup as it does with anothe r , but 
how gratifying it should be t o a teacher if his children 
bec ome so engr ossed that they become carried away with their 
reading . 
The personal value of t h is research canno t be measured 
at this time . However , from t he standpo int of clarifying the 
procedure of t he individualized reading method, it has been 
inval uable . The study has shown that this might be one of 
t he s olutions t oward the i mpr ovement of reading . However , 
it is fully realized that individualized reading is not t he 
only me t hod . At this time the writer beli eves he has f ound 
ideas whi ch will be helpful in teaching reading more efficiently 
and in making learn ing experiences for t he pupils more i n ter -
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